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Objectives
•Suggestions for ensuring students have numerous opportunities 
to interact with various text types in the classroom

• How to choose engaging and conceptually and thematically 
rich texts




Knowledge Building & Vocabulary
• Knowledge building isn’t simply teaching vocabulary from a 

text.  

• Introduction of vocabulary is useful for comprehending a specific text.

• Such instruction does not ensure that students build anchored 

networks of concepts. 

--Cervetti et al., 2023

• Concepts and the words associated with concepts benefit from 
varied and multiple exposure. 


--Adelman et al., 2006; Hoffman et al., 2013







McKenna et al., 2015; Richards-Tutor et al., 2016



Schroeder et al., 2018



O’Reilly et al., 2019



Lesaux et al., 2010



Case 1:  Using 
Narrative Text to 
Increase 
Background and 
Engagement with 
Informational 
Texts





https://textproject.org/ila/caves

https://textproject.org/ila/caves
https://textproject.org/caves/


Case 2:  Using 
informational 
articles to give 
background for 
content of 
narrative texts  







Case 3:  
Creating Topic 
Sets with a 
Variety of Text 
Genres and 
Perspectives 



Lupo et al., 2018



Case Study 4:  
Read-Alouds of 
Different Genres 
and 
Perspectives on 
a Topic



Silverman et al., 2013; 

Wright et al., 2022



Case 5:  Using 
Texts to Build 
Knowledge from the 
Start



Sorting Student Texts by Topic

Hiebert, 2024



Semantic Map from Student Texts

Schroeder et al. (2018)



Extending Topic Through Read-Alouds

Silverman et al., 2013



Adding to Semantic Map from Read-Alouds



Ways of 
Organizing & 
Remembering:  
Semantic Maps 

Schroeder et al., 2018; Hiebert & 
Cervetti, 2012
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