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•  Insert  picture  of  a  library    







Shift 1:  Neither word 
repetition nor number  
of different words is 
considered in current   
text complexity systems.    
 
Shift 2:  English/Language 
Arts time has increased  
but the time that students 
read hasn’t. 
  



Shift 1:  Repetition and 
pacing of words aren’t part 
of current text complexity 
systems.   
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Beginning of Gr. 1:  
Task Over 50 Years  
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  Single-­‐appearing  words              Unique  words    



Leveled Texts (or Guided Reading Books) 



Leveled  Books  in  a  Week  of  Instruc<on  



Change  to  Brad’s  Ram  

Decodable Texts 
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Features of Decodable & Leveled Texts:  
Single-Appearing and Unique Words 



Anthology 

Leveled 

Decodable 

Text Diet for One 
Week:  Mid-Year 
Gr. 1 in A Core 

Reading Program 



Consequences 
By the middle of first-grade – 
despite all that they have been 
taught—the students in the basic 
and below basic groups know 
only relatively short words that 
appear with high frequency (& 
not necessarily decodable) 



25th Quartile 
It was the day of the jump rope 
contest. Kim and Anna were going 
to compete. Kim was going to do a 
new trick. Anna was going to help.  



50th Quartile 
It was the day of the jump rope 
contest. Kim and Anna were going 
to compete. Kim was going to do a 
new trick. Anna was going to help.  
The two girls watched as younger 
children took a turn in the contest.  



End Gr. 3: 
Oral Reading   
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An Alternative 
•  Ordering books by linguistic 

content rather than by word count, 
picture-text match, or predictability 
of text structure 

– Menon, S., & Hiebert, E.H. (2005). 
A comparison of first graders’ reading 
with little books or literature-based 
basal anthologies. Reading Research 
Quarterly, 40(1), 12-38. 



1. Decrease the number of single-appearing words. 
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2. Increase the percent of words with shared rimes.   
  



WORD% FREQ%
#%
LET% U%

A%of%
A%

CON2
CRETE% FAMILY%

FAMILY%
RANK%

coach% 5% 5% 26% 6.89% 4.12% oach%o% 101%
toast% 2% 5% 8% 4.67% 4.93% oast%o% 101%
broke% 4% 5% 106% 5.3% 3.29% oke%o% 101%
woke% 5% 4% 24% 5.63% 3.15% oke%o% 101%
hole% 1% 4% 82% 5.05% 4.81% ole%o% 95%
home% 2% 4% 631% 3.87% 4.11% ome%o% 101%
bone% 1% 4% 87% 5.53% 4.9% one%o% 93%
hope% 1% 4% 103% 4.89% 1.25% ope%o% 96%
hose% 2% 4% 6% 5.33% 4.87% ose%o% 46%
nose% 2% 4% 85% 2.95% 4.89% ose%o% 46%
rose% 3% 4% 96% 6.11% 4.9% ose%o% 46%
those% 1% 5% 659% 5.01% 2.32% ose%o% 46%
note% 12% 4% 84% 6.4% 4.61% ote%o% 101%
wrote% 3% 5% 111% 4.89% 3.55% ote%o% 101%
stove% 1% 5% 26% 4.32% 4.96% ove%o% 101%
!
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toast% 2% 5% 8% 4.67% 4.93% oast%o% 101%
broke% 4% 5% 106% 5.3% 3.29% oke%o% 101%
woke% 5% 4% 24% 5.63% 3.15% oke%o% 101%
hole% 1% 4% 82% 5.05% 4.81% ole%o% 95%
home% 2% 4% 631% 3.87% 4.11% ome%o% 101%
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hope% 1% 4% 103% 4.89% 1.25% ope%o% 96%
hose% 2% 4% 6% 5.33% 4.87% ose%o% 46%
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!



                  Shared Rimes: 
hose 
rose 
nose 





II.  More school time 
devoted to ELA—but similar/
decreased amounts of 
reading, especially silently. 



Reading  Instruc<on  (late  1990s  -­‐)  

InstrucBon   Time  Spent  reading  

Reading  Instruc<on  (1970s  
to  late  1980s)  

InstrucBon   Time  Spent  reading    

Time Spent in Reading Instruction  
& “Eyes on Text” 



Longer Teachers’ Editions 

1965:  235 pages 2014:  2,271 pages  

1st half of Gr. 3: 



Listening, 
following-
along to oral 
reading 

Silent reading 

Swanson, E., Wanzek, J., McCulley, L., Stillman-Spisak, S., Vaughn, S. 
Simmons, D., Fogarty, M., & Hairrel, A. (2016)). 

Time in Assisted and/or Oral Reading  



Consequences 
•  In silent reading tasks, many 

students don’t have the stamina to 
keep reading on their own.   
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An Alternative 
•  7 minutes of additional reading 

distinguished classrooms with high 
achievement than those with lower 
achievement 
–  Kuhn, M.R., & Schwanenflugel, P.J. (2009).  

Time, engagement, and support:  Lessons 
from a 4-year fluency intervention.  In E.H. 
Hiebert (Ed.), Reading more, reading better 
(pp. 141-160).  New York, NY: Guilford. 



Reading  Instruc<on  (w/  7  addi<onal  minutes)  

InstrucBon   Time  Spent  reading   AddiBonal  7  minutes  

7 Minutes of Additional Reading 



Features of Deliberate Practice 

•  Students take responsibility for 
reading (i.e., responsible reading) 

• There is follow-through after reading 
   but amount of time spent responding 
   to reading does not exceed time spent 
   reading (for many but not all texts— 
   especially in the primary grades).   
  

• Students have a clear task— 
  including purpose for reading. 



And an non-alternative for deliberate 
practice:  Lexile-leveled texts 



Level 1:  
600 

Level 2:  
850 

Level 3: 
1040 

Level 4: 
1210 

Level 5:   
MAX 

Common Core State Standard’s 
Staircase and Leveled Texts  

for a Topic 

Grade 
Bands 

Lexile Levels 
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2 texts with Word Freq. Mean of  3.21 
Mack  had  a  hat.  
Mack  had  a  sack.  
Mack  sat  in  the  sack.  
Tack  sat.  
Tack  had  a  hat.  
Tack  had  a  sack.  
Tack  sat  on  the  hat.  
Tack  ran.    
Mack  ran.    
Can  Mack  nab  Tack?  

Among  the  physical  
characterisBcs  of  these  
nonlinear  condensa<on  
polymeriza<ons,  the  
occurrence  of  a  sharp  gel  
point  is  of  foremost  
significance.  At  the  gel  
point,  which  occurs  at  a  well  
defined  stage  in  the  course  
of  the  polymeriza<on,…  



Because the chain broke, 
the machine stopped. 

The chain broke.  The 
machine stopped. 



Shift 1:  Neither word 
repetition nor number  
of different words is 
considered in current   
text complexity systems.    
 
Shift 2:  English/Language 
Arts time has increased  
but the time that students 
read hasn’t. 
  

In summary: 
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